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Abstract
Education is the bedrock of every nation’s economy and therefore thereis the need for quality management in the educational
sector, especially at the basic level for improvedqeerénce, cannot be overemphasised. This study asshksseffetts of
total quality management on school performance in theréploni district. The key issues the study examined include:
factors responsible for quality management in schewldgeffects of total quality management on school pedoc®. The
study adopted descriptive survey and the use of quantitativeitgies in analysing views of respondents. The studylfoun
demotion of students and suspension of teachers’ salaries are the main factors school authorities always institute to ensure
quality management in the Chereponi district. Also, Ppkay important roles in the collective managementcbbsls to
improve performance. Effective supervision of teachers, monitoring of students’ behaviour and the effective and efficient
leadership styles of school heads are important fattoensuring total quality management of schools indisérict.
However, inadequate teachers and finances are sore kéy problems identified to be hindering the smoothagament
of schools for effective performance in the distridtor effective supervision, teachers and students mmirashould be
improved by school authorities to enhance quality edutatiml efficient performance of schools in the district
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I ntroduction

Education is an important requirement for national dgreknt. Hence, the need for quality management in the tohakh
sector especially at the basic level cannot be avehnasised. The system of basic education provides thddtian for the
academic future of every nation and this could only bsibleswhen the principles of quality management of bschools
are ensured (Murad and Rajesh, 2610)

The low academic achievement of Junior high School pupilthe rural areas of Ghana has been one of thdegtea
challenges facing the educational system in the coutryeral students recorded low percentage marks in 2003 ishich
used as admission criterion to the Senior High Schaalsk of teaching and learning materials as well as pgtion by
the teachers in the schools are some of the faotgponsible for the low performance in the basiogish Other factors
include inadequate government financing, poor parental eassnteeism of both teachers and students from sahdol
lack of effective supervision by Circuit Supervisors. This therefore threatens the government’s effort of reducing illiteracy

and poverty levels especially in the rural areas as contained in Ghana’s Poverty Reduction Strategy policies | and IlI.



International Journal of Interdisciplinary and Multidisai@ry Studies (1JIMS), 2014, Vol 1, No.5, 294-308. 295

Many stakeholders of education such as government, pamedtether development partners in the educational saisor
attribute low students’ performance in the basic schools in the rural areas in particular to lack of effective human resource
management policies such as regular in-service trainfnigead Teachers on school management and other ainin
programmes for teachers to sharpen their skills fecgffe teaching. Harris (2000jlescribes human resource manageamen
as programmes, policies and practices for managing an organisation’s workforce. It encompasses a set of direct and indirect
policies and programmes with detailed activities which are capable of transforming the institutions’ human resource base

into modernised productive force.

The challenges associated with the country’s educational performance especially at the basic rural schools calls for a
concerted effort to identify both immediate and renmonagement techniques that are needed to improve tlaiitu
This could become possible if total quality managementaken seriously and mainstreamed into the educational
development policies and programmes in the country. OaKES®D: 15§ argues that “Total Quality Management (TQM)
needs to gain groundyidly and become a way of life in many organisations”. It is worth noting that time for people’s
awareness of total quality and human resources are iampdidr TQM success in our educational sector. For @rosb
(1984}, quality awareness is not just promoting quality withinoaganisation, but it is also spreading informatioruacb
Therefore, the purpose of this study is to assess fheteff total quality management on school performancte
Chereponi district.

Problem Statement

Education is the key pillar for development as it remahes only medium through which human resource needs are
obtained and achievement of quality education remainajer goal of every country and Ghana in particular

According to the Ghana Education Service’s (GES) Annual Reports on Basic Education Certificate ExaminatBBCE)
results for 2009, out of the 400 candidates registered for B@EBN the Chereponi district, only 9.5% of the students
passed the examination (GES, 260®imilarly, only 6.6% of 286 candidates who sat for th&€BEn the district recorded
pass during the 2010 academic year. This, therefore, pres@mgying trend which calls for attention of staladers of
education in the district to look into the issue of pperformance of students in the district and the factsgonsible for it.

As a result, the issue of total quality management basne a major concern to government, parents, teaener other
stakeholders who have strong interest in the educatiyst#m of Ghana (GES, 2089)Agodzo and Songsore (2005:99)
maintained that the success of any contemporary baaeding programme depends on new approach to curriculum and
teaching and learning material development, re-oriemtatdf teaching staff, purposefully staff recruitment and
development. Others also include equipping the educatiortédltiens with the basic tools and instituting a framekvof
quality assurance. The absence of these in many sdmale district undoubtedly poses a great challengehievaanentof
quality education.

It is for this reason that the study sought to assesseffects of total quality management on schools padace in
Chereponi district. Specifically, the study will seek szextain factors responsible for quality managemersichools and
how they impact on school performance.

Objectives of the Study

The main aim of the study is to assess the effectstaf quality management on school performance inGhereponi
Education Directorate. Specifically, the study aims>ang@ning total quality management on school performancéné
following specific objectives:

To ascertain factors responsible for quality manageimesthools in Chereponi district; and

To assess the effects of total quality managementtomosperformance in Cheriponi district.
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The Resear ch Questions

The study sought to find answers to the effects of tqtellity management on school performance in the Cherepon
Education Directorate. Specifically, the study aimed reaweering the following questions on the effects of ltgtaality
management on school performance in the district.

What are the factors responsible for quality managemesthools in the Chereponi District?

How does total quality management influence on schoddqmeance in the Chereponi District?

Significance of the Study

The study is significant to numerous stake holders sudheagovernment (including Ministry of Education and Ghana
Education Service), teachers, parents and other resesrels well as development partners in education whé& wor
closelyfor the development of education in Ghana. Eoltbst knowledge of the researchers, no in-depth studipdwess
carried out on the effects of total quality managemensahool performance in Chereponi district. The studsetbeeadds

to the existing stock of knowledge on issues of educatid@hana by helping to unearth the fundamental factortsattea
responsible for total quality management of basic dehindhe district.

Another issue of significance of the study stems frbenttackdrop that it uncovers how total quality manageménences
school performance especially in Cheriponi district.tAiis end, the results inform stakeholders of educatiomeasures
needed to be put in place to streamline the educatiosi@nsy especially at the basic level for an improvetbpaance. It
also reveals areas that need further studies.

Prafile of the Study Area

The study was conducted in the Chereponi district in thghson Region of Ghana. The district is one of the 20
administrative districts in the Northern Region. lt@®/an area of 1,675 square kilometres and has a populag@ri7éfl
with one third being adolescents (GSS, 201There are mainly three ethnic groups in the distinely; Anufo,
Konkombas and Bimobas. The district is largely rurahv@®% of the people living in dispersed settlements and kias/a
good soil fertility and rainfall is unpredictable for amyitural purposes (Chereponi District Assembly, 261The people
depend on rain-fed subsistence farming and rearing of &faraheir livelihood.

The Chereponi district has a total of 43 pre-schools, 48w schools, 9 Junior High Schools (JHS) and 1 senior High
School and 1 Vocational School (Chereponi District GER,1Y. These educational institutions are mostly run byr@ha
Education Service and the District Assembly. The rigatiures of the District suggests that it may have enedtquality

concerns. This research therefore assessed thtseffeéotal quality management on schools performamtied district.

Literature Review

Overview of management

The term ‘management’ is commonly used in everyday conversation. Though it is commonly and simply used, it appears to

be a complex and ambiguous concept. “The emergence of management as an essential, a distinct and a leading institution is
a pivotal event in social history” (Drucker, 1989:3f. That is, management as a concept has become amgugtant and
acceptable tool around which efficient dayday running of an organisation evolves. In attempt fitevan management,
Mullins (2005} asserted that it is a generic term and subject to rivgaspretations. Schneider and Barsoux (2603)
similarly argued that an attempt to define the meaningaiagement shows up differences in beliefs and valabsla®s
like Mullins (2005}* and Craimer (2003j indicated that at its most basic sense, managemaht lbe defined as making
things happen through a practical way of influencing theatieur of employees in an organisation. Crexirt2003)°

further commented that management is about developing peeplking with them, reaching objectives and achieving
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results. He concluded that all the research works on mewagers spend their time reveals that they areucesaof
moment, perpetually immersed in the nitty-gritty of makihings happen.

Commenting further on the meaning of management, MulR085:195¥" argued that ‘managing’ is an everyday activity
that involves interactions between people that ateuncelated or entirely dissimilar to other sphere8fef except in the
rhetoric and hype that surround management. In other witridsgould be interpreted to mean that managementvesol
daily activities. The functions of management depencherpeople who discharge those functions. However, gngbers
failed to describe management distinctively from leddprgerspectives in organisational environment. Managéme
focuses on the institutional goal attainment througlbtsipplication of rules on the people working in that argation.

In describing the nature of managerial work in organisaticMintzberg (1996} suggests some basic purposes of the
manager and that every organisation needs a manage&rdiagto him, one basic purpose of a manager is to etisate
the organisation serves its purpose. By this, the manage ensure that employees are guided by the coretiobfe of the
organisation in attempt to work towards their achievenMintzberg (1990} further asserts that another basic purpose of a
marger to is to design and maintain the stability of therations of the organisation in a controlled wayharges in its
environment. By this, the manager is expected to desiligy ppvogrammes with detailed activities that are addptabthe
organisational environment so as to achieve itdegji@ vision. The adequate utilisation of these basincipies of a
manager in an organisation ensures that the orgamisstives the needs of those people who control it Eodbaings
about the key informational link between the organisatind the environment and also act as formal aughtoribperate
the organisation’s status system.On the basis of the foregoing conceptualisations of management, one could describe
management as a governance strategyhwhiins at efficient utilisation of organisations’ resources in order to achieve its
objectives. Management focuses on efficiency througbt stompliance with  designed policies and structures dna
capable of realising essential administrative functiaren organisation.

Overview of quality

Quality as a concept has been variously explained by maaljty assurance scholars in different ways. Accorttinguran
(1988"°, quality consists of product features which meet the neédge customers and thereby provides product
satisfaction. In another debate, Crosby (quoted in Jieldwmis] 2009:53) postulated the four “absolutes to quality”.
According to their view, quality has to be defined asfamanance to requirements, not as goodness or excell€hiis to
suggest that quality is only achieved when the producteootitcome is in line with the set standard. For exaniplde
educational circles, quality could be said to have beglisegl when students perform satisfactorily in theingixations.
Crosby (1979¥ defines quality as conformance to requirement whilenJaral Gryna (19860} define quality as “fitness for
use”. Deming (1986)'® defines quality as “a predictable degree of uniformity and dependability at low cost and suited to the
market”. Many organisations found that the old definition of quality which dwells very much on “the degree of
conformance to a standard”, was too narrow, hence they now prefer using a new definition of quality in terms of “customer
focus”( Pour &Yeshodhara, 2011}

In the view of Ishikawa (1985:4%) ‘quality means quality of product’. Broadly interpreted, quality means quality of work,
quality of service, quality of information, quality of mess and quality of people, including workers, engineers ageas
and executives. Deming (1986:49%Iso comments that quality must be built at the dedimges He added that the quality
desired starts with the intent, which is fixed by managrgt and that the intent must be translated into pipessifications,
tests, in an attempt to deliver to the customer the quality intended, all of which are management’s responsibility. In addition,
Divine et al. (2006} concluded that quality is easier to identify and measuseine endeavours than in others and that in a

manufacturing, quality may be measured by whether a &distomponent has a diameter within certain dimensions o
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whether the viscosity of a fluid has desired propertikscan be inferred that it is difficult to assign agladefinition for
quality as a concept as different researchers and svhitere expressed divergent views on its definition. @netberefore,
describe it as the efficient and effective efforts ifdividual puts in work to achieve an excellent output.

Total quality management (TQM)

Ensuring total quality management in organisations hasniie a major concern to the actors including employees,
customers and business owners who are directly or gilgiiavolved in the running of the organisations. T@h general
management philosophy and a set of tools which allowagitunal institutions to pursue a definition of quality ancheans

of attaining it (Murad and Rajesh, 2010They also asserted that TQM can be applied to highesagion, but it must be
modified to fully recognize some unique aspects of educattoich are tailored towards the needs of the industry. A
baseline technical definition of what TQM is all abdas been given by the American Federal Office oh&dg@ment
Budget Circular.Pike and Barnes (198&rgue that organisations are not only technical systéut also human systems.
In addition, Oakland (1993)tated that TQM attempts to improve the whole organisation’s competitiveness, effectiveness,

and structure (Dale, 1999) #so as to ensure mutual co-operation of everyone imrnisation. This therefore has the
tendency of influencing the associated business procésga®duce products and services, which meet the needs and
expectations of customers. Other scholars like Weler Hartley (1994 who developed unflinching interest on issues of
quality management explained that quality philosophy and it€iptes have become central to international educatio
reform efforts in many nations. It provides a structimed comprehensive delivery system which may lead impremés in
education (Weller& Hartley, 199%) Total Quality Management is described as managemetitotheised to enhance
quality and productivity in organisations, particularly besses. They also asserted that TQM is a comprehessitem
approach that works horizontally across an organisaitimolving all departments and employees and extending laaidkw
and forward to include both suppliers and clients/custofrtés. requires talented leadership personnel, though timegime
the scarcest resource in the world today (Tichy and §at@975°.Weaver (1992f has drawn our attention to central role
that students play both in the process of quality managteamsl as beneficiaries of quality management. He iteticdhat

the roles of students must be recognized by involving them in their own learning process. Furthermore, students’ evaluation

in TQM is very important and should be carried out throughbeir studies so that corrective measures may lwecef
continuously (Weaver, 199%)

From the definition, it is obvious that TQM is applitalo all types of business, and it requires total wvemilent of all
parties which have either direct or indirect contaithiw or outside the organisation. In the context of etiana Harris
(quoted in Jie and Idris, 20083) ? defines three common approaches to TQM, namely, “customer focus, staff focus, and
service agreement stance”. On his part, Weaver (1992)?°also asserts that the theory of TQM rests on twette The first and
most important is that customers are vital to the afpmr of the organisation. Without customers theradasbusiness
definitely, and without business there is no organisat@onsequently, it should be the primary aim of any grougeép
customers satisfied by providing them with quality producnfbe, 19863}°. The second tenet is that management needs to
listen to sources of information in order to institgugality. This is based on the belief that employeestwa do quality
work, which will be possible if managers listen torthand create a workplace based on their ideas (Deming,'$986)
Overview of school performance

The concept ‘performance’ has been differently used by many writers. Torrington, Hall and Taylor (2005)?” and Gaither
(1996Y® similarly hold the view that a variety of differedéfinitions of performance have been used ranging fraoerbo
line financial performance (profitability), through produity measures, to measurements of outcomes such aageast

quality and labour turnover. Performance is defined ag Wwell or badly a person or company does a particularojob
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activity (Longman Dictionary of Contemporary English, 2683 further explains performance the act of doing a piéce
work or duty. In another perspective, performance inioglab management is described as the process forsagséise
overall performance in the context of the individual’s job description and occupational standards.

On school performance, educational institutions oftqnate adequate performance of students to the succesge of th
institution. In his book ‘Change Forces’ Fullan (1993)% maintained that an organisation’s performance is a factor of its
success and Bennis (1997yommented thatproblem facing almost all leaders in organisations sicin school setting
will be how to develop their organisation’s social architecture so that it actually generates intellectual capital or quality
student products it is working for. The importance of goparformance in education for the development of excadlen
expertise and knowledge leading to overall development of a country’s economy cannot be undermined and this has
necessitated a sound strategy for the development of emuzagimost all countries of the world (Murad & Rajeg010}.
However, the realisation of quality performance in etlonacannot be achieved without commitment of subghnt
financial resources.

Factors Responsible for Quality Management in Schools

The role of quality assurance policies in enhancing quaditication cannot be overemphasised. Quality in sclanlises
on the inputs rather than on outputs (Sims&Sims 189%hey maintain that quality of products of educationatiintions

is determined primarily by its structural charactersstithe indicadrs of a school’s quality with regards to performance
include average entrance examination scores, acceptares faculty qualifications, endowments, library hoigi and
student/faculty ratios (Sims and Sims 1985Divine, Miller and Wilson (2006) argue that proponents of Total Quality
Management (TQM) in education have challenged this traditiciew by suggesting that quality needs to focus motb®n
outcomes of the educational process than on the inpliéy. donclude that quality should be defined as the extesith
the needs of a school’s stakeholders are satisfied by the outcomes of the educational process.

According to Allen (2007:5)“, assessment is defined as “an ongoing process designed to monitor and improve student
learning.” Assessing students’ performance involves definition of clear objectives in academic programmes for students, by
ensuring that these objectives are incorporated im tduericulum, measure the extent to which their studeats lattained
these objectives and then make adjustments to theicaum in order to improve the learning as well as penfonce of
future students (Allen, 200%) In likening school to normal business organisationatger and Nieuwenhuis (2085hold
the view that employers are a very important custash®usiness school outputs (graduates) and therefore scremulsto
look for ways to more effectively interject employers’ needs and perceptions into the continuous improvement process. On
their article on “the empowered classroom”, Durlabhji and Fusilier (199%)identified that the surest way to ensure efficient
performance in a school environment is to ensuretti@inecessary materials for teaching and learning {Tafd made
available. That is, TLMs including textbooks and otheajuisite materials for teaching and learning. They atsnraent
that a well-resourced library with competent teaclasraell as adequate funding from state agencies and tdkehslders
could be additional factors for improved school perforneanc

Total Quality Management and School Perfor mance

Issues of total quality management in educational ingiitathave been taken seriously as it may help to addsvedue
products of these institutions. This has led to estabiénts of quality assurance units in higher academiglitishs. Total
quality researchers such as Murad and Rajesh (2@t6)of the view that quality of education takes intcoant external
environment in which institutions operate: internalvieonment where teaching and learning take place andehom

environment of learners. They also argue that systgmpsoach to education comprises inputs, processes and oalputs,
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encompassed in an arbitrary boundary, and the envirdnarah these inputs are acted on within the transfoomati
production process and finally released from the systahk imto the environment as outputs.

As noted by Tavena (2033) the quality of students and their academic performaneekey indicators in appraising
university teaching activities. ldeally, oskould seek to measure the “added value” of university provision, meaning the
difference between the quality of students at the owffséteir chosen programme and the quality of graduatesn@ave
(2003¥". He added that unfortunately, such overall measet of “added value” for an entire student population is not
readily possible at the current stage of knowledge aboasumement and evaluation. Commenting further, Tavena (2003)
asserts that without any such global measurement of “added value”, no possible performance indicators can offer anything
more than a partial representation of the activity urtdasideration. He then concluded that they therdfaxe to be used
with caution and, preferably, in clusters of related indicators to obtain a “pointillist picturé’ of the activity concerned, with

the understanding that the selection and range of diffénelicators have a direct impact on the quality of pieture
obtained. Tavena’s (2003)*” views are similar to that of Osseo-Asare and Lotigho(2002)® where they asserted that the
image of an academic institution largely depends on quality of its students’ academic performance and how they function in

the industry.

In examining the perception of secondary school teaadretstal quality management in education, Pour and Yeshadha
(2011)° revealed that more than half secondary school temaixhibited average level of perception about TQM in
education. However, the percentage of teachers witheadoeerage level of perception about TQM was more (24.3%) tha
that of teachers with below average level of percapsioout TQM (19.9%). The study revealed that there was signiffi
difference found between male and female teacherseiméception of total quality management. Female tesdted
higher mean score than male teachers. Pour and Yesho(®Gird)® again indicated that there was no significant
difference between Arts and Sciences secondary stdamiers in the perception of TQM in education.

Researchers maintain that TQM in education surfacd®&8 at Mt. Edgecombe High school in Sitka, Alaska, wheridDav
Langford, the school’s technology teacher/coordinator, applied Total Quality concepts in his classes (Pour & Yeshodhara,
2011)°. They further asserted that it has also spread ininstneam of educational organisations. From the ogeticy
school, Fiedler (1967 identified three potential focus areas of the leademfoorganisation that wants to achieve total
quality and maximise output. These include: task focus; peopls;fand power focus.

From the charismatic school, Bass (199@)so identified two types of leadership necessaryffmient management of an
organisation, namely transactional, primarily taskufed, and transformational, primarily people-focused. Mékd
(2004¥* showed that project managers are primarily people-focus#d40 out of 47 project managers in his sample being
purely people-focused. On the other hand, Lee-Kelley, ¢&rm.oong (2003} found that half of their sample was
relationship-oriented. Keegan and den Hartog (28Q#kdict that a project manager’s leadership style needs to be more
transformational than transactional, but found no figant link. What they did find is that, whereas fandimanagers
there is a significant catlation between the manager’s leadership style and employees’ commitment, motivation, and stress,
there was no such correlation for project managers.

Total quality management in educational institutions eomith some challenges. According to Srivanci (2¢4iyical
issues in implementing TQM in higher education includeddeship, customer identification, cultural and organisation
transformation. Unlike business organisations, chérseind heads of higher educational institution do njplyaritimate
authority in hiring and firing of personnel and allocgtiresources (Murad & Rajesh, 2010yhey further commented that

lack of necessary authority makes it difficult to deplogit values and goals through layers of higher educatgiitutions.
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Owlia and Aspinwall (19975 concluded that customer orientation is a more problerpenciple of TQM when applied to
universities because of special nature of many acadevhiase motivation to work is often independent of maik®ies as
the effectiveness of leadership is adversely affeciethdiividualism among academic staff and due to absenteaoi
working. The impact of TQM in higher education is small doeorganisational inertia to change, failure to fooas
important questions, of academic culture to TQM (Koch, 2603)

The basic principles for the Total Quality Managemer@NI) philosophy of doing business are to satisfy the custom
satisfy the supplier, and continuously improve the busipessesses (Kurtus, 2001) The first and major TQM principle is
to satisfy the customer and if the user of the produtifferent from the purchaser, then both the user anmmes must be
satisfied, although the person who pays gets priority (Kug081}’. He concludes that a company that seeks to satisfy the
customer by providing them value for what they buy andqiraity they expect will get more repeat business, raferr
business, and reduced complaints and service expenses.

It is imperative to state the essence of these preggipl ensuring quality management. First, quality is dyoand not
static and companies must put in place mechanisms that will work with customers’ complaints. Second, quality is a process.
Therefore, attention must be paid to tasks that causierexks. Third, quality management requires effectivaitaong
and evaluation. In addition, quality control is an ongoingl a&nduring activity. Moreover, quality control requires

continuing input of time, money and efforts, and it isglesd to help you find long-term success.

Materialsand M ethods

Research Design: A descriptive survey was used in thaducbf the study. This was employed because the disattith
Junior High Schools sparsely located across all themagmties. It was therefore seen more feasible to usereey to
sample all the students and other stakeholders to ergpresentativeness.

Target population and sample size: Chereponi district imbtiee twenty (20) districts in the northern region bia@a with

a population of 62,781 (GSS, 2011The district has 43 primary schools, 9 Junior High Sish@S) and 1 Senior High
Schools (SHS) (GES, 2018) The study focused on 5 JHSs out of the 9 JHSs. TheechbitHS over primary schools and
SHS for the study was informed by its unique nature asrites as the stage where students are introduced tnadxter
examination for the first time.

Since logistical constraints confront every research section of the population is often selected antlest as a reflection
of the entire population (Obeng, 20t3)This study was conducted among JHSs in Chereponi diStidents, Parents,
Teachers and Staff of GES were sampled to obtain ifrdefirmation on how total quality management impaaotschool
performance in the district. A sample of one-hundred amdty (120) respondents was selected from the target population
for the study.

Sampling technique and procedure: A multistage sampling procedigaised to select five (5) JHS from the total of
number 9 JHS in the district. The 5 schools were deemesentative enough to provide adequate data to address the
objectives of this study. The selection of these ®alshwas taken into accounts of the spatial distribudiod spread of the
JHS in the district to ensure that variability innter of location of schools was catered for. The rebesis selected the
schools based on the following procedure. A list ofJ&iS in the district was obtained and used as the sanfpiing. In
addition, a quota of 5 was allotted to the sample frarobowing this, a list of these schools was obtained aumbered
from 1 to the last digit. A simple random sampling procedvas then used to select the required number of schoofs fr

the list. The schools selected from the list wesmtlisted and used as selected sites for data collection.
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The next stage of the sampling procedure was on the ienlegft respondents from the schools selected for the da
collection. In this regard, purposive sampling techniqueaggdied to select thirty (30) parents who had their wardksan
schools selected and ten (10) GES staff. In addition, {dAy teachers and forty (40) students were selected from the 5
schools using the purposive sampling technique, bringingpthkertumber of respondents to one-hundred and twenty (120).
This technique was deemed suitable for the selectidmest respondents because of the convenience.

Research instrument:The study was conducted with thefugeestionnaire as the research instrument. The queaii@n

was structuredot elicit respondents’ views on total quality management on school performance in the Chereponi district.

Other specific issues the studycovered included factoppmeible for quality management in schools, effectstal quality
management on school performance and roles that edusgdikeholders play in improving school performance.

The researcher used semi-structured questions and adneidigtem to all respondents. The open-ended questions provided
an opportunity for respondents to elaborate and providedudetails while the closed ended questions gave thesntdim
provide appropriate answers to the questions by choogingdossible options made available to them.

Data Analysis: Quantitative data were analysed by mezfnelementary statistical analysis. Frequency Oigfion,
percentages and bar-chart/pie-chart were used for sirapteting purposes and easy understanding by readers.Data was
then analysed with the use of frequency distributionsstablish relations between total quality managemedtsahool

performance in the district. The Statistical Packagé&tmrial Sciences (SPSS) was used to process and amalyaetd.

Results and Discussions

Respondents’ Views on Factors Responsible for Quality Management in Schools

This section presents detailed data, analysis and dieoassf views of respondents on possible factors regfpenfor
quality management of schools in the Chereponi district. The key issues presented include respondents’ views on forms of
disciplinary actions taken by schools against non-paiifog teachers and students and whether these actiodstareng
enough. The section concludes with presentation om fabirs responsible for efficient school performaircthe distrit.

As part of ways to identify factors responsible for @yamanagement of schools in the district, the studyk tmmto
consideration views of respondents on the forms ofglisary actions taken by school authorities against-performing
students. Analysis of the data revealed that respondeptessed divergent views on the four objective varighiesented.
For example, 6% of the respondents indicated that withdrawsal the main disciplinary action taken against non-
performing students and 19% ofthem also indicated that crpanishment was applied to non-performing students. The
results are illustrated in Figure 1.

Commenting further, 43% of the respondents revealed thapadarming students were demoted to serve as a detéorent
the affected students and to other non-performing studdidsvever, none of the respondents indicated suspengiis.
revelation affirms the view of as Murad and Rajesh (201bat quality management in education goes beyond the
curriculum and takes into consideration external factachvincludes discipline. On the basis of this, it carifferred that
non-performing students were often demoted by school atiéisdn the district.

The study also looked at disciplinary actions taken bgalchuthorities against non-performing teachahéth the analysis

of data obtained from the field, it was revealed thespension of salary was the main disciplinary acti&erteby school
authorities against non-performing teachers in the Qboeiedistrict. Statistically, respondents who represgr2.5%
indicated that non-performing teachers were withdrawmfschools by school authorities (as illustrated inlgalp On a
more significant note, 50% of the sample population rede#th@t non-performing teachers often had their salaries

suspended to serve as a punishment for their actions.
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In addition, 29.2% of the respondents indicated that trarisfahe main disciplinary action whilst the remaining
18.3%indicated ‘other’. The results therefore showed that non-performing teachers always faced a disciplinary aatibn
having their salaries suspended. From the analysis,conkl observe that school authorities could not take enough
disciplinary actions against non-performing students aach&s in the district. This is likely to have a nagatmpact on
quality management of schools in the district. The net effect is that, students’ performance could also be lower due to lack of
effective disciplinary actions in the schools.

The study tried to find from respondents whether theyewsatisfied with the disciplinary actions taken by stho
authorities. This was to ensure whether enough measeresbeing put in place to ensure quality teaching anditeain
schools in the district. Out of the 120 respondents Seldot the study, 38% of theindicated ‘yes’, whilst the remaining
64% of them indicated ‘no’. The field data are shown in the Table 2.

In all, the study also revealed a humber of generalractecessary for efficient performance of schoolhedistrict. The
results suggested that authorities of the Chereponi edudditiectorate are exhibiting the required leadership for tyuali
management in education as postulated by Bass (Y9@0)e key factor the study revealed was the need fetadeholders
of education in the district to play their part to enstokective development of schools. That is, studgrasents, teachers,
Ghana Education Service, the District Assembly andctimemunities where these schools are located shoulcendeto
contribute their quota towards the improvement of peréoroe situations of schools in the district. By ttddequate
classroom infrastructure could be provided and teacherwatest to put up their best. Respondents also suggested that
parents should assist in ensuring regularity and punctedlibeir wards to schools so as to improve their perémce.

Total Quality Management and School Performance

This section presents data, analysis and discussiovi&w$ of respondents on ways schools could ensure datdity
management to improve their performance in the Cheraistrict. Key issues under this section include whethere is
the need to involve PTAs in school management and waynsure effective school management system. Futltier
section also presents at schoohdsé leadership styles, monitoring and supervision of students’ behaviour and problems
faced by schools as determinants of total quality manageand school performance in the district.

In this regard, respondents were asked to indicate whittisarecessary to involve school PTA in school agament so as
to ensure total quality management and efficient perfoomaOut of the 120 respondents selected for the study, 90% of
them indicated ‘yes’ as illustrated in Table 3.

On the contrary, only 10% of the respondents disagreedthéttassertion that PTA involvement was necessagnsure
total quality Management and performance of schoolberdistrict. In brief, the study revealed from the discusthat the
role of school PTAs was relevant in the collectivanagement of schools to improve performance and tleis igotandem
with Bass (1990f assessment of quality management through appropriate dbamleervice as may be provided by the
PTAs in the directorate.

Another key area the study consiete was the use of teachers’ supervision as an effective school management strategy.
Analysis of the results obtained indicated that 74% of the respondents answered ‘yes’ and the remaining 26% of them chose
‘no’, Graphical illustration of the field data are shown in the Table 4.

The results indicate that this was an effective wagnsuring effective school management system of sasbols in the
district. The second indication is that effective sujgdmm of teachers in the district could help improve tbtal quality

management for efficient school performance.
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The study took into consideration the leadership styiectoool heads and their implications on quality managérog
schools as well as their efficient performance. p@eses obtained revealed that the leadership stylehoblsheads were
important factors to ensuring total quality managemestlobols in the district. For example, on the rankinighportance
of school heads’ leadership styles on school management and performance, 45% of the respondents indicated ‘very good’ as
seen in Figure 2. In addition, 32% of the respondents indicated ‘good’ whilst 23% of them indicated ‘somehow’. However,
none of the respondents indicated ‘bad’. This was to suggest that the leadership styles of head teachers were important
factors for quality management of schools in the distri

The study considered the supervision of students’ behaviour on school quality management and performance in the
Chereponi district. Analysis of the results revealet this was an effective way of ensuring total quatipnagement and
school performance in the district and the results are shown in Figure 3. In all, 38% of the respondents indicated ‘good’
whilst the remaining 15%of them indicated ‘somehow’. This therefore suggests that effective supervision of students’
behaviour help in improving quality management and perfoceahschools in the district.

In addition, respondents were also asked to identify thblggns faced by school managements in the running of the
institutions in the district. Information obtained ealed that inadequate teachers and finances as soheekefytproblers

hindering the smooth management of schools in thadistr

Summary of Findings

The study assessed total quality management on schoofrparfce in the Chereponi district. As a result of thaikbs
analysis and discussions of the data presented in Chagqteofthis study, the following key findings were uneadthe
First, the study identified that demotion of stugemnd suspension of teachers’ salaries are the main factors school
authorities always institute to ensure quality managenoérgchools in the Chereponi district. Other factonshsas
withdrawal and transfer of none-performing teachersvels as award of corporal punishment and withdrawal afeno
performing students are not frequently applied by schoolostigs in their quest to ensure total quality managenoént
schools in the Chereponi district.

Second, the study further established that the rolehafab PTAs was relevant in the collective managenoéisthools to
improve performance. In addition to this is the effective supervision of teachers, monitoring of students’ behaviour and the
effective and efficient leadership styles of schochdsewere important factors to ensuring total quality gameent of
schools in the district. However, inadequate teachedsfinances were identified as some of the key problentering the

smooth management of schools for effective performamt¢he district

Recommendations and Conclusion

The analyses of the views of the respondents ontgffiédotal quality management on school performant¢hérnChereponi
district called for the following recommendations:

It is recommended that the effective supervision of hear and students behaviour should be intensified by lschoo
authorities to enhance quality education and efficierfopeance of schools in the district.

It is also recommended that school management comméte PTAs should be strengthened by each school distniet.

In addition, these bodies should be allowed to ensure goasgarticipation in the governance process of schioothe

district.
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It is the recommendation of the study that the headshafols in the district be given further trainingsl@adership styles
to help improve their leadership skills. By this theyl wie able to exhibit quality leadership styles that doptomote
harmony among stakeholders of schools and also promtizicive atmosphere for effective teaching and learning.

The government in collaboration with the Districts@mblies and the GES should also help to provide adeqaatramm
infrastructure, learning materials and adequate finanesalurces to help meet the learning needs of schotiig idistrict.
Areasfor further study

In order to expand the frontiers of quality management ahdos performance, the study also that further resebech
conducted on the prospects of girl-child education-theafadehool authorities in the district.

Further research should be conducted into the effedttafquality management on effective school admirtistnan the
district. This will help enrich literature on quality megement and school performance to help amelioratepeofarmance

of schools in the district.
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Appendix a: Tablesillustrating data on the resear ch

Table 1: Disciplinary Actions taken against non-perfor ming teacher s by School

Variables Frequency Percentage (%)
Withdrawal 3 25

Suspension of salary 60 50

Transfer 35 29.2

Other 22 18.3

Total 120 100

Source: Field data, 2011, n=120

Table 2: Enough disciplinary actionstaken by school authorities

Variables Frequency Percentages (%)
Yes 46 38

No 74 64

Total 120 100

Source: Field data, 2011, n=120

Table 3: Work of school PTA and quality management

Variables Frequency Percentage (%)
Yes 108 90

No 12 10

Total 120 100

Source: Field data, 2011, n=120
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Table 4: Supervision of Teachersasa Way of Ensuring Effective School M anagement

Variables Frequency Percentage (%)
Yes 89 74

No 31 26

Total 120 100

Source: Field data, 2011, n=120

Appendix b: List of Figuresillustrating data on the research

’ = Withdrawal

= Corporal Punishment

w Suspension

= Demotion

Figure 1. Forms of Disciplinary Actions Taken against non-perfor ming students by School
Sour ce: Field data, 2011, n=120
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Figure 2: Head teachers’ leadership styles and school quality management

Sour ce: Field data, 2011, n=120
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Figure 3: supervision of students’ behaviour on school quality management and performance

Sour ce: Field data, 2011
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